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Introduction 
 
Of all the connections students establish while pursuing their graduate 
degrees, perhaps none is as significant as the relationships they have with 
their faculty mentors.  Mentors are more than teachers; at various times, 
they function as advisers, advocates, sponsors, role models, and friends. 
 
Faculty mentors often teach aspiring scholars and professionals as much 
about themselves as about a particular discipline, as much about living as 
about conducting research.  They are able to make the pursuit of an 
advanced degree a far more enriching experience for students than merely 
collecting academic units. 
 
Faculty mentors also find the experience personally rewarding.  Talented 
advisees often develop into indispensable research assistants.  The 
academic, professional, and personal growth of students positively reflects 
on the individuals who mentored them.  Moreover, by exposing mentors to 
the enthusiasm typical of newcomers to the academic arena, students can 
lead faculty to a rediscovery of their own passion for their disciplines. 
 
The graduate committee of California State University, Fresno believes 
that each graduate student at the university should be given a formal 
opportunity to engage in this type of collegial interaction with a faculty 
member, and that special efforts should be made to reach out to those who 
have historically been denied such an advocate.  The graduate committee 
also believes that faculty mentors can perceive this type of partnership as a 
uniquely meaningful avenue to their own continued growth, both 
professionally and personally. 
 
From these convictions, we offer to the graduate faculty and graduate 
students of the university this document as a starting point for describing 
some ideals for a mutually beneficial mentoring relationship.  We believe 
that every mentor must be encouraged to provide clear and thoughtful 
guidance to the student with whom he or she works, and every student, to 
benefit fully from this guidance, must be willing to seek out the mentor, 
take direction, and continue the ongoing communication required of the 
relationship.  And clearly, every mentoring relationship deserves and 
should have the solid support of a department or program.   
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Responsibilities of Academic Units 
 
� CREATE A SUPPORTIVE, COLLEGIAL ENVIRONMENT 
 
Departments and programs of quality promote an environment conducive 
to the establishment and maintenance of mentoring relationships.  They 
accomplish this in part by acknowledging that mentoring occurs at several 
levels within an academic unit, from the advocacy and sponsorship 
provided by faculty, to the encouragement and assistance given by 
department secretaries and support staff. 
 
The most significant mentoring relationship, however, is between students 
and faculty.  To that end, departments and programs must remove barriers 
to the collegial model and promote certain values to these two groups.  
First, academic units should stress that the thoughts, feelings, and opinions 
of mentors and students are equally legitimate and should be treated as 
such.  Faculty and students must be encouraged to see each other as allies, 
not as stepping stones or servants.  The most productive working 
relationships are, after all, those in which the partners see their roles as 
complementary with mutual opportunity for growth.  Second, departments 
and programs should promote academic values and ethics.  Academic 
units must make it clear that they expect their faculty and students to 
uphold certain standards of conduct. 
 
� ESTABLISH A CLEARLY ARTICULATED MENTORING POLICY 
 
The power of academic units to influence positively the formation and 
cultivation of successful mentor-student relationships is unparalleled.  
Therefore, each department and program may wish to consider 
establishing an official position (see University of Arizona, Department of 
Geosciences, sample) on the mentoring process as conducted by its 
graduate faculty group.  A clearly stated policy enables the academic unit 
to provide its mentors and students with the strongest possible support, as 
well as to create a powerful collective sense of purpose. 
 
� ENCOURAGE FACULTY MENTORING 
 
Academic units should encourage faculty to become actively involved in 
mentoring graduate students, removing barriers that might dissuade full 
participation in the mentoring process.  Because faculty in general are 
confronted daily with a number of time-consuming tasks related to course 
preparation, instruction, research-related activities, advising, and 
committee assignments, it is essential that incentives be provided by the 
academic unit fostering mentoring activities.  Promotion, tenure, the 
provision of travel funds, and teaching and graduate assistants should be 
considered in this regard. 
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� VALUE DIVERSITY IN MENTORING RELATIONSHIPS 
 
Graduate students are a diverse group of people.  Many are members of 
groups that have been historically underrepresented in higher education.  
Some are older students returning to the classroom after working for 
several years.  Others are seeking a master’s degree for professional 
advancement rather than as a bridge to the doctoral degree, or are more 
interested in the conduct of applied rather than basic research.  Academic 
units must recognize that all students can bring to their programs new 
ways of learning, and that one way is not necessarily of more value than 
another. 
 
� PROVIDE SPECIAL SUPPORT FOR UNDERREPRESENTED AND  

INTERNATIONAL STUDENTS 
 
Underrepresented and international students often require special attention 
from faculty.  Members of both groups face unique challenges within and 
outside of the academic community.  Even today, we read stories telling of 
how the scholarly aspirations of Hispanics can be hindered by limited 
financial resources, family pressures, and feelings of cultural isolation. 
International students, in addition to struggling with language proficiency 
and cultural differences, face other constraints in regard to immigration 
laws and visas.  Departments and programs can help ease the burden of 
underrepresented and international students by encouraging faculty to 
recognize that these individuals sometimes need more encouragement and 
assistance than other students. 
 
� ENCOURAGE GRADUATE STUDENT DEVELOPMENT 
 
Departments and programs should provide graduate students with 
mentored opportunities to develop academic and professional expertise.  
Teaching experience is one of the best ways to accomplish this.  Students 
who are unable to get teaching experience through regular assistantships 
should be encouraged to get similar exposure in other ways, such as 
through giving guest lectures to lower-division or high school classes or 
tutoring small groups of undergraduates.  All student teaching efforts 
should be evaluated.  In addition, students should be given an opportunity 
to reflect on their teaching experiences. 
 
Mentored community service activities should be developed for students 
who are interested in professional, practice-oriented careers.  Students 
who engage in these types of projects should be encouraged to speak 
publicly – especially in an organized forum – and to write about their 
efforts. 
 

 

DIVISION OF GRADUATE STUDIES 

CALIFORNIA STATE UNIVERSITY, FRESNO 3 

http://www.childrencomefirst.com/cms2/uploads/hispanic_barrier_college.pdf
http://www.inform.umd.edu/News/Diamondback/archives/2002/09/10/commentary8.html


� INVOLVE PART-TIME AND ADJUNCT FACULTY IN THE MENTORING 
PROCESS 

 
Academic units should provide mentoring opportunities for part-time and 
adjunct faculty members.  The names of these individuals, their research 
interests, and their scholarly activities should be included in any listing of 
prospective mentors.  Furthermore, students should be encouraged to 
perceive part-time and adjunct faculty as potential collegial partners.   
 
� CREATE MENTORED OPPORTUNITIES FOR EVENING AND OFF-

CAMPUS STUDENTS 
 
Mentored opportunities should be created for those students who are 
enrolled in programs offered off-campus, during evenings, or on 
weekends.  These individuals might require other sources of 
communication between faculty and student, such as telephone, electronic 
mail, and FAX.  Of the utmost importance is that faculty members 
recognize that these students need and deserve to have equal access to a 
solid mentored experience. 
 
� ASSESS THE EFFECTIVENESS OF FACULTY-MENTORED 

ACTIVITIES 
 
Departments should evaluate the effectiveness of the academic 
environment in promoting successful mentoring.  These assessments can 
be formal and utilize measuring tools such as questionnaires or checklists 
designed by the academic unit.  Comments from current and former 
students can be helpful in providing insights into and strategies for 
promoting the best-mentored experiences for participants in the graduate 
program.  A less structured approach would allow mentors and students to 
set aside a certain time each semester to review their progress on their 
own. 
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Responsibilities of Mentors 
 
� EASE THE UNDERGRADUATE-TO-GRADUATE TRANSITION 
 
Undergraduates are frequently unprepared for the demands that 
graduate school will place on them intellectually, emotionally, and 
financially.  Accustomed to lectures, they find themselves having 
to adapt to seminars.  Having grown used to taking direction, they 
are now confronted with a new emphasis on thinking 
independently.  Older, returning students similarly have difficulty 
adjusting to the rigors of graduate school.  Although mentoring 
should not be reduced to a hand-holding process, mentors should 
nevertheless be aware of students’ frequent difficulty in making 
the transition from undergraduate to graduate school.  As such, 
they should seek ways to help students overcome unnecessary 
feelings of isolation and stress. 
 
� ACTIVELY REACH OUT TO ALL STUDENTS 
 
Faculty members should make a concerted effort to identify all 
students with whom they might like to work and make known their 
willingness to work with graduate students.  Individuals who can 
particularly benefit from strong outreach efforts include 
international students, older professionals returning for additional 
degrees, members of historically underrepresented groups, and 
those with physical disabilities. 
 
Outreach efforts can be accomplished in part during the normal 
course of instruction or through involvement in such student-
attended activities as department-sponsored lectures and events.  
Faculty should make it clear to newly admitted students that they 
are accessible to discuss course plans and other academic and 
professional issues of interest. They should also express a 
willingness to serve as advisers and, if appropriate, to convey an 
openness to the conduct of joint research and to writing letters of 
recommendation for awards, career placement opportunities, and 
further advanced study. 
 
� BE AWARE OF MENTORED STUDENTS’ BACKGROUNDS 
 
The degree to which mentors can effectively counsel students is 
significantly affected by the level of familiarity they have with the 
students’ background knowledge and experiences.  Faculty should 
make every attempt to determine the unique level of academic and 
professional expertise individual students bring to graduate school 
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and encourage them to share relevant personal experiences.  In 
addition, faculty mentors should take advantage of campus 
resources to assist them in understanding the cultural, academic, 
and physical differences of the students with whom they work.  
This will enable them to provide guidance that brings about the 
students’ full potential and talent. 
 
� MEET WITH MENTORED STUDENTS REGULARLY 
 
Mentors should establish a schedule for meeting with students on a 
regular basis.  The frequency of meetings can vary from 
relationship to relationship, as well as within each relationship 
from semester to semester.  Of critical importance whenever 
mentors and students get together, however, is that faculty create 
an atmosphere in which students can talk freely.  By encouraging 
this type of openness, mentors are in a stronger position to help 
students work through occasional bouts of discouragement and 
malaise.  They can also promote the development of ideas and 
novel concepts for programmatic changes. 
 
� ESTABLISH A REALISTIC ACADEMIC PLAN 
 
Academic programs that drag on for an extended period of time 
can discourage even those students who were at one time the most 
determined and ambitious in the class.  To combat scholarly 
paralysis, a mentor should develop a tentative academic plan with 
students during their first semester in graduate school.  All students 
should be encouraged to take qualifying exams and select thesis 
chairs and project advisers as soon as possible.  In an effort to help 
students remain on track, academic plans should be reviewed 
regularly. 
 
� GIVE CONSTRUCTIVE CRITICISM 
 
Constructive criticism often provides students with the direction 
and the determination to excel.  As such, mentors should offer such 
feedback consistently, not only on student papers, but on student 
ideas, plans, and accomplishments. 
 
� ENHANCE STUDENT VERBAL SKILLS 
 
One of the more critical tasks a mentor can perform is to help 
develop students’ writing and speaking skills.  Mentors can help 
strengthen writing skills by providing students with specific yet 
supportive remarks on their papers, as well as by giving them an 
opportunity to critique other written works.  Mentors can help 
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strengthen speaking skills by providing students with opportunities 
to present papers orally, even those not accepted for a professional 
conference, to a jury of their peers. 
 
� ENSURE THAT MENTORED STUDENTS ARE APPRISED OF  

PROPER ETHICS 
 
The introduction of students to graduate education requires that 
they become familiar with certain standards of professional and 
personal conduct.  Mentors are responsible for ensuring that 
graduate students are familiar with and adhere to university and 
graduate division guidelines for ethical behavior and for providing 
knowledgeable direction when ethical challenges arise. 
 
� ENCOURAGE COAUTHORSHIP AND JOINT RESEARCH 
 
Because the overall academic goal of a graduate student is a deeper 
knowledge and more critical understanding of a particular field, 
conducting research is paramount.  One of the most important 
opportunities mentors can offer students, therefore, is the chance to 
work jointly on a project, report, or essay.  This shared research 
experience will not only contribute to the academic growth of 
aspiring scholars, it may also strengthen the mentoring relationship 
itself. Of considerable importance is the need for faculty members 
to communicate clearly their position regarding issues of 
coauthorship and publication rights.  Any restrictions on student 
use of research data should be clearly articulated from the 
beginning.  
 
� INCREASE MENTORED STUDENTS’ NETWORKING CAPABILITIES 
 
Professional development should be a major component of 
graduate education.  However, because students sometimes cannot 
enter certain circles on their own, opportunities for professional 
growth are periodically hindered.  Mentors have the ability through 
their connections to markedly strengthen their students’ 
networking capabilities.  This can be accomplished through the 
introduction of students to individuals within the university and 
general communities who share their interests.  Further, because 
professional meetings offer rare opportunities for scholarly as well 
as personal growth, mentors should encourage students to attend 
such gatherings, at least as observers if not as active participants. 
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� DIRECT MENTORED STUDENTS TO FINANCIAL RESOURCES 
 
Insufficient funds have long been problematic for graduate 
students, who are more often than not unaware of the financial 
support available to them through the university and other sources.  
Mentors can greatly assist students in this regard simply by being 
familiar with available scholarships and grants and encouraging 
students to apply.  Information on available resources can be 
obtained through the Financial Aid Office, the Division of 
Graduate Studies, and in the Division of Graduate Studies’ 
sourcebook, Financial Assistance for the Graduate Student. 
 
� UTILIZE CAMPUS REFERRAL SERVICES 
 
Mentors will sometimes find it more appropriate to refer students 
to someone else than to personally handle certain issues or 
questions.  For example, a question regarding advancement to 
candidacy might be addressed best by the Division of Graduate 
Studies.  A situation dealing with student depression most certainly 
would be handled best through Health and Psychological Services.  
Mentors should keep a list of likely university contacts.  A useful 
list would include various staff of Division of Graduate Studies, 
the graduate coordinator of the student’s program, the university’s 
Financial Aid Office, and Health and Psychological Services. 
 
� PROVIDE POSTGRADUATION SUPPORT 
 
Mentors should realize that, in some ways, their most valuable 
assistance to students will be that which occurs after graduation.  
Telling of job openings, writing thoughtful letters of 
recommendation, and sometimes simply offering a sympathetic ear 
and solid career advice can be of immeasurable value to former 
students seeking to utilize their master’s or doctoral degrees.  The 
pursuit of recurrent professional collaboration with former student-
colleagues often provides additional benefits over a lifetime.  
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List of memberships, other than Chair, of student thesis/dissertation/project committees 
 

      Name of Student   Title of Work              Year  Outcome/Expected Outcome* 
 

1.  
 
 

2. 
 
 

3. 
 
 

4. 
 
 

5. 
 

*Outcome may include completion of theses, publications, professional presentations, and awards. 
 
 

List of papers coauthored and/or co-presented with graduate students 
(Provide a brief bibliography below) 

 
 

1. 
 
 
 

2. 
 
 
 

3. 
 

 
4. 

 
 
 

5. 
 

 



 
List of current graduate student advisees 
 
     Name of Student    Scholarly Focus/Career Aspirations      Number of meetings to date 

1. 

2. 

3. 

4. 

5. 
 
 
Mentoring of students in professional practice settings (internships, teaching assistantships) 
 
   Name of Student    Assignment/Location                  Grad/Undergrad  

1. 

2. 

3. 

4. 

5. 
 
 
 
 
 



 
Written or oral recommendations  
 
     Name of Student   Purpose of recommendation*      Date  Outcome/Expected Outcome** 

1. 

2. 

3. 

4. 

5. 
 
*Purpose may include doctoral/professional studies, employment, scholarships and fellowships. 
**Outcome may include acceptance into a university/program or placement in a work-related position. 
 
 
 
Sponsorship of graduate students for conferences/meetings in the discipline 
 
      Name of Student       Name of Conference       

1. 

2. 

3. 

4. 

5. 
 
 



    Name of Student    Title of Presentation               Date   

      Name of Student   Competition/Activity        Date   Outcome/Expected Outcome* 

 
 
Sponsorship of graduate students for departmental seminars/brown bags 
 

1. 

2. 

3. 

4. 

5. 
 
 
 
Sponsorship of graduate students for research competitions/juried activities/grants and contracts 
 

1.   

2. 

3. 

4. 

5. 
 
*Outcome may include award or stipend received, honorable mention, and other citations. 

 



Responsibilities of Mentored Students  
 
� UNDERSTAND THE ROLE OF FACULTY 
 
The clearly defined professor-student hierarchy that 
undergraduates are so familiar with is a relatively blurred structure 
for graduate students, who suddenly find themselves in an 
environment where they are expected to perform more like junior 
colleagues.  Even so, graduate students err when they take their 
newfound familiarity with faculty for granted.  Faculty mentors are 
still in positions of authority and must render final decisions that 
may counter the students’ wishes.  Nonetheless, it is their 
guidance, their advocacy, and their sponsorship that can provide an 
extra measure of quality and vigor for the students’ experiences.  
Students should recognize and appreciate the significance of the 
multiple roles mentors perform. 
 
� HOLD REGULAR AND CONVENIENT MEETINGS WITH MENTORS 
 
Faculty members have a number of other obligations in addition to 
the responsibilities they have to their students.  The responsibility 
for arranging mentor-student meetings should therefore rest with 
students.  Meetings should be scheduled regularly, during times 
that work equally well for faculty and students.  Students must be 
persistent in acquiring a solid mentored experience and should 
make frequent inquiry without apprehension. 
 
� FOLLOW AN ESTABLISHED ACADEMIC PLAN 
 
Even students with the best intentions can be temporarily derailed 
by legitimate concerns regarding relationships, employment, living 
accommodations, and, of course, finances.  Developing an agreed-
upon academic plan can ensure that these setbacks do not become 
more problematic than they need to be.  Students should make 
every effort to complete their programs in a timely manner.  By 
cultivating good work habits and practicing time management, 
they will be able to meet the academic deadlines established with 
their mentors. 
 
� SHARE DIFFERENT INSIGHTS 
 
All students should perceive their cultural and socioeconomic 
backgrounds as factors that enrich who they are.  As such, they 
should not be apprehensive about sharing with mentors their  
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unique insights and ways of learning.  This type of candid 
exchange helps stimulate the continued growth and sensitivity of 
faculty, and provides mentors with an opportunity to better 
understand the students with whom they work. 
 
� ACCEPT CONSTRUCTIVE CRITICISM 
 
Constructive criticism is sometimes painful to hear, much less 
accept.  Nevertheless, students cannot grow academically—or, for 
that matter, personally—without it.  For this reason, students 
should accept mentors’ comments and regard them as guidelines 
and suggestions for improvement. 
 
� DEVELOP VERBAL SKILLS 
 
The development of strong writing and speaking skills should be a 
priority for all graduate students.  Professional development and 
good scholarship demand that the discovery of that which is new 
be shared with those who might benefit from the dissemination of 
such information.  To that end, students should be willing to work 
with faculty on improving their written and verbal skills by 
soliciting honest feedback on manuscripts and presentations and 
then incorporating what was learned into future projects. 
 
� OFFER SUGGESTIONS AND IDEAS 
 
Successful mentoring relationships depend upon the cooperative 
efforts of both faculty and students.  In this regard, more is 
required of the student than passively taking direction.  Indeed, all 
students have an obligation – both to their mentors and to 
themselves – to take an active role in their mentoring relationships.  
This means taking the initiative to offer faculty suggestions and 
ideas regarding issues as general as academic plans or as specific 
as the dynamics of a mentoring alliance. 
 
� DEMONSTRATE PROPER RESEARCH AND PROFESSIONAL ETHICS 
 
Students should be aware that the matter in which they conduct 
themselves reflects on the university as well as themselves.  They 
should consider it a duty to maintain a strong sense of integrity in 
their scholarship and adhere to the university’s policies on 
plagiarism, cheating, and research with human and animal 
subjects.  For those engaging in professional, practice-oriented 
fields, knowledge of ethical requirements must be mastered and 
fully subscribed to. 
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� COAUTHOR AND JOINTLY CONDUCT RESEARCH 
 
Students should take advantage of opportunities to coauthor reports 
and essays and jointly conduct research with their faculty mentors.  
Prior to engaging in such ventures, however, they should be aware 
of their mentors’ stance on issues related to proprietary ownership 
of research data. 
 
� ESTABLISH A COLLEGIAL NETWORK 
 
Graduate students should be able to remember their tenure in 
graduate school as a time of establishing a lasting network of 
colleagues, both students and faculty.  To that end, they should be 
open to meeting individuals in both the university and general 
communities who share their interests and can support their 
academic and professional goals. 
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Selecting a Faculty Mentor 
 
Perhaps the most significant relationship that you can have as a 
graduate student is with the individual who serves as your mentor.  
Although a mentor does not necessarily have to be within your 
academic discipline—or even, for that matter, a faculty member— 
the ideal collegial relationship is that which occurs between 
students and faculty in the same field of study.   
 
With that in mind, the graduate committee has established the 
following guidelines to assist you in your pursuit of a meaningful 
mentoring relationship with a faculty member. 
 
� TALK WITH ADVANCED GRADUATE STUDENTS ABOUT THEIR 

EXPERIENCES WITH FACULTY 
 
Get other students in your program to evaluate their working 
relationships with their faculty mentors. 
 

Ask them: 
 
� In their opinion, have the mentors offered solid support 

and guidance? 
 
� Have the mentors been accessible? 

 
� In general, what kind of attitude have the mentors 

displayed toward the student and the mentoring 
relationship itself? 

 
� ATTEND DEPARTMENT BROWN-BAG DISCUSSIONS AND UTILIZE 

FACULTY OFFICE HOURS 
 
Take advantage of opportunities to get to know faculty on an 
informal basis.  How well you relate to faculty outside of the 
classroom can provide valuable clues to how well you will relate to 
them in a mentoring relationship. 
 

Ask yourself: 
 
� Do I feel at ease with them? 

 
� Can I talk with them honestly and openly? 
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� CHECK THE ACCESSIBILITY OF POTENTIAL MENTORS 
 
Watch for “warning signs” which, if disregarded, may eventually 
cause problems in your working relationship with faculty mentors. 
 

Ask yourself: 
 
� Do they keep their office hours? 

 
� Do they return my telephone calls? 

 
� Are they deeply involved in other projects that may inhibit 

the time that they spend with me? 
 
� Do they respond within a reasonable period of time in 

returning seminar papers? 
 
� DETERMINE THE FACULTY’S OPENNESS TO MEANINGFUL 

EXCHANGES 
 
Remember that the ultimate success of a mentoring relationship 
hinges on the ability of the mentor and mentored student to 
effectively communicate with each other. 
 

Ask yourself: 
 
� Does it seem as though the potential mentor is open to 

sharing ideas with me? 
 
� Does he or she respond to my comments with respect? 

 
� DISCOVER FACULTY RESEARCH INTERESTS 
 
Attempt to cultivate relationships with those faculty whose 
research interests closely match your own.  Determine as well their 
openness to working with students on joint projects. 
 

Ask them: 
 
� Have they encouraged students in the past to get involved 

in conducting research and the writing of professional 
papers and journal articles? 

 
� Are they enthusiastic in discussing their own research 

and ideas with students? 
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� How involved are they in professional activities within the 

discipline? 
 
� CONSULT WITH GRADUATE COORDINATORS ABOUT POTENTIAL 

MENTORS 
 
Graduate coordinators are familiar with the academic schedules 
and research areas of their colleagues and can recommend which 
faculty member might make a successful “match.” 
 

Ask them: 
 
� Considering my scholarly interests and needs, which 

faculty members do you recommend that I approach 
about possibly working together? 

 
� How many students have completed their degrees under 

the supervision of these particular professors? 
 
� Is there likely to be room for me among the other 

graduate students working with these professors? 
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Financial Support for Mentored 
Experiences 

 
Following consultation with the University Graduate Committee, 
the graduate dean has established five programs which provide 
additional avenues of support for the graduate mentoring 
relationship.  These support programs may include monetary 
awards for proposals that depend upon a strong student-faculty 
mentoring experience and thus include financial support for both 
the student and faculty member.  These programs are briefly 
described below. 
 

Graduate Student Travel Grants 
 
The Division of Graduate Studies awards travel 
grants to graduate students who have had papers 
and/or posters acepted for presentation at major 
professional conferences or society meetings.  
Recognition of the student’s scholarly work in such 
forums is a source of pride for the university, and 
the Graduate Dean provides these funds to 
encourage and promote professional advancement 
of our graduate students. 
 
Graduate Student Research Merit Awards 
 
Competitive Research Merit Awards are made in 
recognition of the special merit and quality 
scholarship of graduate student research and 
creative proposals associated with the 
thesis/dissertation or project requirement.  These 
awards are designed to encourage and recognize 
exemplary graduate student research and 
scholarship associated with the thesis/dissertation or 
project requirement, and are intended to expand the 
opportunity for students in any discipline to engage 
more fully in their work and thus achieve excellence 
for themselves, their programs, and the Division of 
Graduate Studies. 
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The Outstanding Thesis Award 
 
This award is given annually to the author of the 
thesis considered to represent the highest standards 
of scholarly accomplishment, and is intended to 
recognize both the writer and the thesis adviser.  
Nomination deadlines are typically in April of each 
year. 
 
Graduate Equity Fellowship Program 
 
This program seeks to increase the diversity of 
students completing graduate degree programs at 
California State University, Fresno and encourages 
continuation to doctoral programs and subsequent 
consideration of university faculty careers.  It 
provides fellowships for economically disadvantaged 
graduate students, especially from groups that are 
underrepresented among graduate degree recipients 
in their areas of study, and promotes faculty 
mentoring and research opportunities.  Once 
selected, recipients may be funded up to four 
semesters, subject to maintaining satisfactory 
progress toward the completion of a graduate 
degree.   
 
Robert and Norma Craig Graduate Fellowship 
 
The Robert and Norma Craig Fellowship, with 
awards in the amount of up to $1,000, is designed to 
provide benefits to both graduate students and 
faculty.  The maximum stipend is $1,000 (based on 
100 hours @ $10/hr.), which will be allocated 
directly to the graduate student.  The fellowship 
stipend must be used to foster student development 
through mentored activities such as providing 
research or instructional assistance or by conducting 
some faculty-assigned duties, thus freeing faculty 
members to proceed with the development of 
research, instruction, or other professional activities. 
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� EARLY IDENTIFICATION PROGRAMS 
 
Graduate Student Early Identification Programs are supported by 
external funds received from the U.S. Department of Education 
and other agencies including the CSU Chancellor’s Office.  These 
programs include support to encourage talented students from 
underrepresented groups to pursue graduate education. 
 

California Pre-doctoral Fellowships 
 
These fellowships are designed to increase the 
number of minority students and women in 
disciplines in which they are underrepresented, who 
will continue their studies at the doctoral level and 
become eligible for faculty positions.  The program 
provides students with an opportunity to work with 
a campus faculty sponsor to develop an overall plan 
leading to enrollment in graduate school.  Awards 
provide funding for the student-faculty team.  
Deadlines are established by the CSU Chancellor’s 
Office; frequently, these are announced in February. 
 
McNair Program  
 
Awards enable the early identification of selected 
students to participate in a program designed to 
acquaint them with advanced-level research under 
the mentorship of a faculty member.  The program 
also involves these students in academic activities 
and tutoring throughout the year. 
 
Faculty Mentoring Program 
 
This program provides academic support for 
undergraduate students in order to promote campus 
educational equity.  Students interact with faculty in 
a setting other than the classroom and participate in 
a freshman seminar course, as well as local and 
regional conferences.   

 
More information on these and other support programs can be 
obtained by consulting the Financial Aid section of our Web site, 
or through the Division of Graduate Studies’ sourcebook, Financial 
Assistance for the Graduate Student, available electronically upon 
request. 
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